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Abstract:

This paper presents a series of interactive language activities designed to enhance students'
understanding of challenging physics topics while simultaneously improving their English
language skills. Three distinct activities are outlined, each tailored to different classroom
settings: an individual exploration of oscillations, a pair activity focused on rotational motion
problem-solving, and a group activity involving a structured debate on thermodynamics. These
activities integrate hands-on experiences, critical thinking, and English language usage, aligning
with the holistic education principles advocated by NEP 2020. The paper emphasizes the
importance of practical, language-rich approaches to teaching complex scientific concepts and
highlights the benefits of engaging students in active, collaborative, and reflective learning
experiences. These activities serve as practical examples of how educators can integrate
language learning with science education to enhance both content comprehension and language
proficiency.

Key Words: Interactive Language Activities, Physics Education, English Language Skills
Holistic Education, Multidisciplinary Learning, Skill Development.

Introduction:

In the ever-evolving landscape of education, the confluence of scientific rigor and language
proficiency has become increasingly essential. The intersection of physics education and English
language development stands as a prime exemplar of this synergy, catering to both the
intellectual growth of students and the evolving educational paradigms embraced by institutions
worldwide. This paper navigates this intersection, offering a comprehensive exploration of
innovative strategies aimed at elevating students' comprehension of intricate physics concepts
while honing their English language skills. In alignment with the National Education Policy

(NEP) 2020's overarching theme of holistic education, this collection of activities spans
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individual, pair, and group dynamics, fostering a learning environment that is not only
multidisciplinary but also resonant with skill development principles. By integrating hands-on
experiences, critical thinking, and English language usage, these activities endeavor to embody

the principles of holistic education while bolstering students' scientific and linguistic prowess.

The primary objective of this paper is to elucidate the importance of employing pragmatic,
language-rich methodologies in teaching complex scientific subjects. This significance is
underscored in the context of challenging physics topics, where language can serve as both a
bridge and a barrier to comprehension. The activities outlined herein not only facilitate the
acquisition of scientific knowledge but also cultivate the ability to articulate and discuss these
concepts fluently in English—a skill of paramount importance in an increasingly globalized
educational landscape. Furthermore, this paper highlights the symbiotic relationship between
language development and the acquisition of scientific knowledge. The activities presented here
are designed not merely as language exercises but as powerful tools for deepening students'
understanding of physics. By actively engaging students in hands-on exploration, encouraging
them to collaborate and reflect, and providing opportunities for structured debates, these
activities serve as conduits for holistic learning. They exemplify the transformative potential of
pedagogical approaches that align with NEP 2020's vision for a more inclusive and

comprehensive education system.

In the subsequent sections, we delve into the specifics of these activities, beginning with an
individual exploration of oscillations, followed by a pair-based problem-solving endeavor in
rotational motion, and culminating in a group debate on thermodynamics. Each activity is
meticulously crafted to encompass hands-on experiences, critical thinking, and English language
usage, all while aligning with the holistic education principles advocated by NEP 2020. Through
these practical examples, educators can glean insights into the effective fusion of language
learning with science education, ultimately enriching both content comprehension and language
proficiency in their classrooms. The integration of English language teaching with physical
science education is justified as it equips students with essential skills for global communication,
enhances comprehension of complex scientific concepts, prepares them for higher education and

scientific careers, fosters effective science communication, promotes interdisciplinary learning,

PAGE NO: 95



Shagi/ Steps Journal (2412-9410)|| Volume 28 Issue 6 2025 || http://shagisteps.science

and opens up diverse career opportunities, all while providing a broader cultural perspective and
a global outlook, ensuring that students are well-prepared to thrive in an increasingly

interconnected and competitive world.

These three physics education activities, "English Language Exploration of Oscillations,"
"Collaborative Rotational Motion Problem Solving," and "Thermodynamics Showdown: The
Great Debate," thoughtfully designed for intermediate-level students, offer a well-rounded
approach that balances the three domains of Bloom's Taxonomy. In the cognitive domain,
students recall, understand, apply, analyze, evaluate, and even create knowledge related to
physics concepts. In the affective domain, they demonstrate their willingness, responsiveness,
values, organizational skills, and character development through participation and reflections. In
the psychomotor domain, students perceive, set up experiments, follow guidelines, manipulate
objects, and engage in complex verbal responses. This comprehensive approach fosters holistic
learning by integrating physics content, critical thinking, English language development,
teamwork, and practical skills, aligning with the multifaceted educational goals of modern

curricula.

Need for the Study:

The need for this study arises from several pressing educational challenges. First and foremost is
the inherent complexity of physics concepts, which often pose significant obstacles to students.
Physics demands a deep understanding of abstract principles, making it essential to find effective
ways to simplify and elucidate these ideas. Another critical need stems from the language barrier
that many students face, particularly when English serves as the medium of instruction in
educational institutions. For students whose native language is not English, this language divide
can create a substantial impediment to comprehending complex scientific ideas. Additionally, the
study responds to the evolving educational landscape's call for holistic education. The National
Education Policy (NEP) 2020, in particular, underscores the importance of multifaceted learning,
skill development, and language proficiency. This study endeavors to address these
contemporary educational challenges by proposing innovative, language-rich activities that

bridge the gap between physics education and language development.
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Scope and significance of the Study:

The scope of this study is comprehensive, revolving around three primary activities tailored to
diverse classroom settings. These activities include individual exploration of oscillations, pair-
based problem-solving in rotational motion, and group debates on thermodynamics. Each of
these activities is meticulously designed to encompass hands-on experiences, critical thinking,
and English language usage. The aim is to create a holistic learning environment that not only
enhances students' comprehension of intricate physics concepts but also nurtures their English
language proficiency. The significance of this study is manifold. Firstly, it aims to simplify and
elucidate complex physics concepts, thereby improving students' conceptual understanding.
Simultaneously, it recognizes the intrinsic importance of language proficiency, positioning it as
an integral aspect of education rather than a peripheral skill. Furthermore, the study aligns
seamlessly with NEP 2020's vision for holistic education, which emphasizes skill development
and multidisciplinary learning. By providing practical tools for educators, it promotes innovative
pedagogical approaches and inspires educators worldwide to create multidimensional, language-
rich learning environments. Ultimately, this study holds global relevance, addressing the shared
challenge of enhancing language skills within the realm of science education. It equips students
not only with a deeper understanding of physics but also with valuable language skills, preparing
them for success in scientific fields and a globally interconnected world. In essence, it serves as a
guiding beacon for educators seeking to enrich their classrooms and align their teaching practices

with the principles of holistic education advocated by NEP 2020.

1. Individual Activity:

The "English Language Exploration of Oscillations" individual activity is highly appropriate for
intermediate students as it leverages their foundational physics knowledge, encourages hands-on
learning, and fosters self-reflection. Intermediate students are at a developmental stage where
they can readily engage with more advanced physics concepts such as oscillations, and this
activity provides them with a practical and interactive context for exploration. Moreover, it
promotes language development by requiring students to express their observations and thoughts

in English, aligning with the need for language proficiency in an English-medium education
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system. This combination of physics comprehension and language skill development makes the
activity an ideal fit for intermediate-level students seeking a multidimensional and engaging

learning experience.

The paper titled "Holistic Learning in Physics: A Language-Centric Approach" can be
categorized as applied educational research due to its primary focus on developing and testing
practical teaching strategies within an educational context. It emphasizes the application of
innovative pedagogical approaches to address real-world educational challenges. In this case, the
challenges include enhancing students' comprehension of intricate physics concepts and
improving their proficiency in the English language, which is essential for effective scientific
communication. The activities presented in the paper, such as the exploration of oscillations,
collaborative problem-solving in rotational motion, and structured debates on thermodynamics,
are designed to be implemented directly in the classroom. These activities serve as practical tools
for educators seeking to enrich their teaching practices and align them with the principles of
holistic education advocated by the National Education Policy (NEP) 2020. By providing
actionable strategies and approaches, this research contributes to the development and
improvement of educational practices in the field of physics, making it a clear example of

applied educational research.

English Language Exploration of Oscillations: Hands-On and Reflective Activity

Skill Focus: Comprehension of oscillations, self-reflection, language development in English.
Level: Intermediate.
Estimated Time: 30-45 minutes.

Group Size: Suitable for individual work.

Objective:
The objective of this individual activity is to deepen the student's understanding of oscillations
and their characteristics while encouraging self-reflection and comprehension. Students will

engage in hands-on exploration and then reflect on their observations and learning.
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Materials Needed:

A spring or pendulum (or a simple oscillatory system of your choice).
A stopwatch or timer.
A notebook or worksheet for recording observations and reflections.

Pen or pencil.

Activity Steps:
Introduction (5 minutes):
Begin by discussing what oscillations are and why they are significant in various fields, such as

physics, engineering, and music.

Exploration (15-20 minutes):

Provide the student with a spring or pendulum.

Instruct the student to set up the oscillatory system and observe its motion.

Encourage them to measure the period (time for one complete oscillation) using a stopwatch or
timer.

Ask the student to make predictions about how the oscillation might change if they adjust the
amplitude or the mass of the object.

Let the student experiment with different conditions and take notes on their observations.

Reflection (10-15 minutes):

Have the student sit down with their notebook or worksheet.

Ask them to reflect on the following questions:

What did you observe during the oscillation experiment?

How did changing the amplitude or mass affect the oscillation?

Can you relate this to any real-world examples of oscillations?

Encourage the student to write down their reflections in English, explaining their observations
and any connections they made to real-world situations.

Sharing and Discussion (5 minutes):
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If applicable, provide an opportunity for the student to share their observations and reflections
with the class or a small group.

Encourage them to express themselves in English during this discussion.

Conclusion (5 minutes):

Summarize the key points of the activity.

Emphasize the importance of understanding oscillations in various contexts.

Encourage the student to continue exploring oscillations and their applications.

This individual activity allows students to actively engage with oscillations, make observations,
and reflect on their findings. By requiring written reflections in English, it also helps develop

their language skills while deepening their comprehension of oscillatory motion.

2. Pair Activity
The "Collaborative Rotational Motion Problem Solving" pair activity is exceptionally suited for
intermediate students aiming to reinforce their grasp of rotational motion concepts while
concurrently honing their English language skills. In the intermediate phase, students are
equipped with foundational knowledge of physics, making them well-prepared to delve into
more complex topics like rotational motion. This activity not only caters to their academic
development but also aligns with the need to cultivate collaboration and problem-solving skills,
essential in physics and broader multidisciplinary contexts. Furthermore, as English proficiency
plays an increasingly vital role in education, this activity provides a platform for students to
practice scientific communication in English, an indispensable skill in today's interconnected
world. Thus, it offers a harmonious blend of physics comprehension and language development,
making it a fitting choice for intermediate-level students seeking an interactive and integrated

learning experience.

English Language in Action: Collaborative Rotational Motion Problem Solving

Skill Focus: Reinforcing rotational motion concepts, collaborative problem-solving, English

language usage.

Level: Intermediate.
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Estimated Time: 30-45 minutes.

Group Size: Pairs of students working together.

Objective:

The objective of this pair activity is to reinforce understanding of rotational motion concepts and
encourage collaborative problem-solving in the context of Systems of Particles and Rotational
Motion. Students will work together in pairs to solve rotational motion problems while practicing
their English language skills.

Materials Needed:

List of rotational motion problems (with varying levels of difficulty).

Whiteboard or flipchart for each pair.

Markers and pens.

Calculators (if necessary).

Rotational motion equations and formulas as reference.

Activity Steps:

Introduction (5 minutes):

Begin by reviewing the key concepts of rotational motion and the relevance of problem-solving
in physics.

Explain that students will be working in pairs to solve rotational motion problems using English
for communication.

Pair Formation (5 minutes):

Have students form pairs.

Encourage diverse pairings to foster collaboration among students with varying English language
skills.

Problem Selection (5 minutes):

Provide each pair with a list of rotational motion problems to choose from. These problems
should vary in difficulty to accommodate different skill levels.

Instruct each pair to select one problem to solve together.

Problem Solving (15-25 minutes):

Each pair should use their whiteboard or flipchart to work through the chosen problem.
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Encourage students to discuss the problem, share their ideas, and collaborate on finding a
solution.

Remind them to use English for all their discussions and explanations.

Peer Review (5 minutes):

After solving the problem, pairs should review and critique each other's work.

Encourage constructive feedback and discussion in English.

Presentation (5 minutes per pair):

Each pair presents their problem-solving process and solution to the class.

Encourage the use of English during the presentation, including explanations and justifications
for their approach.

Class Discussion (5 minutes):

After each presentation, open the floor for questions and discussions in English.

Encourage classmates to ask clarifying questions or offer alternative solutions.

Reflection (5 minutes):

Conclude the activity with a brief discussion on what students learned from the problem-solving
exercise.

Ask students to reflect on the value of collaborative problem-solving and using English as a
means of communication in physics.

This pair activity not only reinforces students' understanding of rotational motion but also
promotes collaboration and English language usage. It allows students to practice their problem-
solving skills while communicating and explaining their thought processes in English,

contributing to their overall language proficiency and physics comprehension.

3. Group Activity
The "Thermodynamics Showdown: The Great Debate" group activity is a compelling
educational endeavor ideally suited for intermediate students. At the intermediate level, students
have acquired foundational knowledge of scientific principles, including those related to
thermodynamics. This structured debate format not only provides them with a platform to delve
deeper into thermodynamics concepts but also sharpens their English language skills, an
increasingly essential facet of their education. By engaging in comprehensive research, critical

analysis, and articulate argumentation, students further develop their critical thinking abilities, a
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skill vital for their academic and future professional pursuits. Moreover, this activity nurtures
teamwork and effective communication, promoting a multidisciplinary approach as advocated by
modern education frameworks. As thermodynamics underpins numerous real-world applications,
this debate reinforces the practical relevance of their scientific knowledge. Thus, the
"Thermodynamics Showdown" aligns seamlessly with the needs and aptitudes of intermediate-

level students, offering them a dynamic and holistic learning experience.

English Language-Thermodynamics Showdown: The Great Debate

Skill Focus: In-depth understanding of thermodynamics concepts, critical thinking, research,
effective English language communication.

Level: Intermediate.

Estimated Time: 90 minutes.

Group Size: Divide the class into two teams (Team A and Team B) for the debate. The audience
can be the rest of the class.

Objective:

The objective of this debate activity is to engage students in a structured and comprehensive
exploration of thermodynamics concepts while sharpening their English language skills. This
debate format encourages students to thoroughly research, critically analyze, and articulate their
arguments effectively.

Materials Needed:

Thermodynamics-related debate topics (see examples below).

Whiteboard or flipchart.

Markers and pens.

Timer or stopwatch.

Duration: 90 minutes

Debate Format:

The debate will follow a structured format with clear roles for each team. The format consists of
the following components:

I. Pre-Debate Preparation (20 minutes)

Topic Selection (5 minutes):

PAGE NO: 103



Shagi/ Steps Journal (2412-9410)|| Volume 28 Issue 6 2025 || http://shagisteps.science

Divide the class into two teams, Team A and Team B.
Provide each team with a list of thermodynamics debate topics and allow them to choose one
topic.

Research (15 minutes):

In their respective teams, students research and prepare their arguments for or against the chosen
topic.

Encourage them to use reliable sources and collect evidence to support their positions.

I1. The Debate (60 minutes)

Opening Statements (5 minutes per team):

Team A presents their opening argument in favor of the motion.

Team B presents their opening argument against the motion.

Each team should provide a clear thesis statement and outline their main points.

Rebuttal (5 minutes per team):

Team A rebuts Team B's opening argument.

Team B rebuts Team A's opening argument.

Encourage students to address and counter their opponents' key points.

Cross-Examination (5 minutes per team):

Team A cross-examines Team B, and vice versa.

This is an opportunity for teams to ask questions and challenge their opponent's arguments.
Counter-Rebuttal (5 minutes per team):

Team A offers a counter-rebuttal against Team B's rebuttal.

Team B offers a counter-rebuttal against Team A's rebuttal.

Emphasize the importance of responding to specific points made by the opposing team.
Closing Statements (5 minutes per team):

Team A presents their closing argument, summarizing their position.

Team B presents their closing argument, summarizing their position and addressing rebuttals.
Encourage clarity and persuasive language in these closing statements.

II1. Audience Involvement (10 minutes)

Audience Questions (5 minutes):

Open the floor to the audience for questions to both teams.
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Encourage critical thinking and active participation from the audience.

Audience Voting (5 minutes):

Conduct a quick anonymous vote among the audience to determine which team presented the
more convincing arguments.

Emphasize that this vote is based on the quality of arguments, not personal opinions.

IV. Evaluation and Conclusion (5 minutes)

Evaluation (3 minutes):

Facilitate a discussion on the debate's key points and arguments.

Discuss the effectiveness of arguments, presentation skills, and use of English language.
Conclusion (2 minutes):

Conclude the debate by summarizing the main arguments and highlighting the importance of
thermodynamics in real-world applications.

Encourage students to continue exploring thermodynamics concepts and to participate in future
debates.

Example Debate Topics:

e "Resolved: The First Law of Thermodynamics is more critical to daily life than the
Second Law."

¢ "Should thermodynamics be a core subject in all science curricula?"

e "[s achieving 100% energy efficiency a realistic goal based on thermodynamic
principles?"

e "[s the Carnot cycle the most efficient thermodynamic cycle?"

This debate activity fosters deep learning of thermodynamics while developing students' English
language proficiency and critical thinking skills. It also promotes teamwork, research abilities,

and effective communication, making it an engaging and enriching classroom experience.

Conclusion:
In conclusion, the integration of English language development with physics education through
interactive activities offers a powerful approach to nurturing well-rounded, holistic learners.

These activities, designed for intermediate-level students, align seamlessly with the holistic
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education principles advocated by NEP 2020, encompassing cognitive, affective, and
psychomotor domains. The individual exploration of oscillations, collaborative rotational motion
problem-solving, and the spirited debate on thermodynamics not only enhance students'
comprehension of challenging physics concepts but also elevate their English language
proficiency, critical thinking abilities, and teamwork skills. By bridging the gap between
scientific content and language development, these activities exemplify the transformative
potential of multidisciplinary learning experiences. They empower students to not only grasp
complex scientific principles but also effectively communicate their understanding—a skill set
crucial in today's interconnected world. As educators embrace these innovative approaches, they
contribute to a more inclusive, comprehensive, and dynamic educational landscape, aligning with
the evolving needs of modern curricula and the multifaceted goals of education in the 21st

century.
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